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Abstract 
 
Emotional Intelligence is a crucial psychological factor which recently has attracted the attention of researchers in the field of 
second/foreign language learning. The aim of this study was to determine whether there was any relationship between emotional 
intelligence and foreign language vocabulary learning of Iranian learners. To this end, 148 language learners were randomly 
selected from Alefba and Jahad Daneshgahi language institutes in Ilam. Firstly, Nelson English test was administered as pre-test 
to homogenize learners through which 120 homogeneious learners were selected. Then, Emotional Intelligence questionnaire 
(Bar-On's EQ-i) was administered to the participants. Later on, at the end of the course, a vocabulary achievement test was 
administered, the scores of which were matched with the EI data. To analyze the data, Pearson Product Moment correlation 
coefficient and t-test were used. Although previous studies showed a negative or positive relationship between EI and academic 
achievement, the findings of the present study indicated that there was no significant relationship between EI and vocabulary 
learning. Moreover, no difference was found between emotional intelligence of male and female participants. 
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
 
            The term emotional intelligence (EI) was first proposed by Mayer and Salovey (1990), and popularized by 
Goleman’s publication of the book entitled Emotional Intelligence in 1995. In his book (as Santrock, 2001 notes), he 
argues that intelligence quotient (IQ) can be less important than emotional quotient (EQ) when it comes to 
predicting a student’s competence. In a relatively similar orientation, EI has been defined in different ways and in 
different contexts such as personal, academic, and business. Goleman (1995) defines it as “abilities such as being 
able to motivate oneself and persist in the face of frustration, to control impulses and delay gratification; to regulate 
one’s moods and keep distress from swapping the ability to think; to emphasize and to hope” (P.34).  
From another perspective, interest in learning foreign languages in general and English language in particular 
is growing daily. English language has established itself as the international language and a means of 
communication among people across the world. As cited in Shakoori (2008), words are the building blocks of every 
language without which one is quite speechless. Vocabulary learning is central to language learning and it is very 
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significant to language learners. Words are a central part of a language since they label objects, actions, and ideas 
without which people cannot convey the intended meaning. Accordingly, this study is designed to examine the 
relationship between emotional intelligence and English vocabulary learning of the Iranian EFL learners at the 
intermediate level. 
 
1.2 Statement of the Problem 
 
         Formally developed out of growing emphasis on research on the interaction of emotion and thought in this 
field in 1990s, Emotional intelligence is one of the major concepts in the field of educational psychology (Grewal & 
Salovey, 2005). EQ or EI is about the intelligent use of emotions and utilizing the power or information contained in 
emotion to make effective decisions (Ciarrochi & Mayer, 2007). From another stand point, learning English as a 
foreign or second language (EFL/ESL) is a relatively difficult educational process, the success of which can be 
related to factors such as motivation, empathy, and anxiety. Among others, emotional intelligence is one of these 
important factors which is quite a new area of research in learning and teaching English as a foreign language. 
Within this educational enterprise learning English vocabulary is at great importance. Thus, Laufer and Nation 
(1995) argue that the importance of learning vocabulary is not only for its own sake but also to bring vocabulary 
knowledge into practice for communication purpose. Not knowing appropriate lexical words to express his/her  
ideas may influence an individual's emotional intelligence. Though, good number of researchers have considered EI 
as an important factor in learning a second or foreign language in different educational contexts (e.g. Elias, Bruene-
Butler, Blum & Schuler, 1997; Goleman, 1995; Nelson & Nelson, 2003; Parker, Creque, Barnhart, Harris, Majeski, 
Wood, Bond, & Hogan, 2004), only few studies have been done about a link between EI and different aspects of 
foreign language learning in our country. As a result, the present study was intended to see whether there is any 
relationship between emotional intelligence and learning English vocabulary of the Iranian EFL learners.   
 
1.3 Significance of the Study 
 
          In order to understand more about student’s foreign language achievement, teachers need to take into account, 
among other factors involved, their students’ emotional intelligence. In this study learners’ foreign language 
vocabulary learning and emotional intelligence will be examined. It is hoped that the findings provide us with a 
clear description of the pattern of variables among Iranian EFL learners with reference to their emotional 
intelligence. Also, we seek to figure out if any relationship be thought between their emotional intelligence and their 
achievement in learning English vocabulary. Thus, the results of this study will be of special interest to those who 
are on the front line of education such as teachers, administrators, curriculum developers, and language program 
directors.  
 
1.4. Research Questions 
 
1. Is there any significant relationship between emotional intelligence and vocabulary learning of Iranian EFL 
learners at the intermediate level? 
2. Is there any significant difference between the emotional intelligence of male and female EFL learners?  
 
 
2. Methodology 
 
2.1 Participants 
The participants of this study were 148 (male and female) learners who were studying English as a foreign 
language at Alefba and Jahad Daneshgahi institutes in Ilam, Iran. They were randomly selected from among 10 
classes of EFL learners at intermediate level. In order to homogenize these participants, the Nelson English test was 
used as a pre-test. After administration, and calculating mean and standard deviation, the participants who obtained 
scores above and below the mean were omitted. So, 120 homogeneious learners (60 male and 60 female) remained. 
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The age of learners was between 17- 21. Most of them were high school students and some were students at the 
university level.  
 
 
2.2 Instrumentation 
 
In this study, three instruments were used for the purpose of collecting quantitative data. The first one was 
the Nelson English Test (1991-1992) which was used to homogenize the learners. This test, which contains 50 
items, was administered in the first session of the classes. The reliability of the test turned out to be 0.92. 
 The second instrument utilized in this study was Bar-On’s (1997) Emotional Quotient Inventory (EQ-i). This 
is a self-report measure of emotionally and socially intelligent behavior which contains 90 items in the form of short 
sentences. It applies Likert scale with a textual response format ranging from “totally agree to totally disagree” 
options which contains five numbers (1, 2, 3, 4, and 5). And, the third one was an achievement vocabulary test. This 
test was based on the content of the adopted textbook, which was New Interchange. The test included 25 multiple-
choice items for each level separately. The reliability of each test was calculated through KR-21 formula and it was 
reported .62, .65 and .61 for levels of 7, 8 and 9, respectively. 
 
2.3 Research Design and Procedure  
 
The overall design of this study was correlational.  Since the aim of this study was to determine if there is 
any significant relationship between emotional intelligence and foreign language vocabulary learning of 
intermediate EFL learners, a self- report instrument was administered to male and female learners in a regular class 
session .To ensure learners complete understanding of the items, the Farsi version of the questionnaire was 
administered to the participants. They were given 40 minutes to complete it.  
In order to homogenize the participants and make sure that they are in the same level of proficiency in 
English, Nelson English test (1991-1992) was administered as pre-test. The duration of this test was 50 minutes. 
Then, the learners took an achievement test, as a result of which the scores of vocabulary performance of male and 
female were collected and matched with the EQ-I data. Pearson product-moment correlation coefficient and T-test 
were the two analytical procedures which were used in order to analyze the gathered data in this study.  
 
3. Results and Discussion 
 
Pearson Product Moment correlation coefficient (r) was computed to determine the correlation between EI 
and foreign language vocabulary learning. The obtained results indicated that the observed correlation was .137 at 
the confidence level of p<.05.Statistically speaking, it means that there is no significant relationship between EI and 
foreign language vocabulary learning among EFL learners in Iran. 
For the second question, Mean and Standard Deviation of EI were separately measured for males and 
females. The male group in EI has a mean of 323.383 with a standard deviation of 33.644 and the mean of the 
female group is 333.850 with a standard deviation of 39.050. Because the two groups were independent from each 
other, independent t-test was used to see if the difference between the means of the two groups was statistically 
significant. Table below contains the result of the independent t-test. 
 
 
Table1. Independent t-test for Comparing the Performance of Male and female on EI Questionnaire 
 /HYLQH¶V7HVW 
for Equality of 
Variances 
t-test for Equality of Means 
 
F 
 
Sig. 
 
t 
 
 
df 
 
 
 
Sig. (2-
tailed) 
 
 
 
Mean 
Differences 
 
 
 
Std. Error of  
Difference 
 
95̃ Confidence 
 Interval of the  
 Difference 
 
Lower 
 
Upper 
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EI 
Scores 
Equal 
variances 
assumed 
 
1.823 
 
.179 
 
-1.573 
 
118 
 
.118 
 
-10.466 
 
6.654 
 
-23.644 
 
2.710 
Equal 
variance 
not 
assumed 
   
-1.573 
 
115.473 
 
.118 
 
-10.466 
 
6.654 
 
-23.647 
 
2.713 
     
As shown in table1, the observed t-value was -1.57 at the confidence level of p< .05.That is to say, no significant 
difference between the emotional intelligence of male and female EFL learners was observed.  
    Results obtained in this study showed that there was no statistically significant relationship between EI and 
foreign language vocabulary learning of Iranian learners at the intermediate level. Also, no difference was found 
between the EI of male and female language learners. Therefore, both of the null hypotheses were supported.  
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